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ABSTRACT 

Needs analysis (NA) is a vital process in designing effective curriculum and instructional 

materials, particularly in English for Specific Purposes (ESP) settings. This study explores the 

implementation of NA in the context of ESP course design for Hotel Management students. The 

research applies a descriptive qualitative approach, drawing data from classroom-based 

documentation and lecturer-led curriculum planning. Findings reveal that incorporating NA 

allows for better alignment between learners' target needs, learning preferences, and instructional 

goals. Key tools such as questionnaires, interviews, placement tests, and focus group discussions 

were used to gather data from learners and stakeholders. The study highlights how NA supports 

learner-centred instruction, improves motivation, and leads to more contextually relevant 

teaching materials. The article concludes by emphasizing the role of NA as a foundational step 

in curriculum and material development, especially in professional and vocational English 

settings. 
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INTRODUCTION 

In the field of English language teaching, particularly in English for Specific 

Purposes (ESP), designing a curriculum that aligns with learners' real-world language 

needs is essential. A generic syllabus or teaching material may fail to address the specific 

linguistic, communicative, and professional demands faced by learners in their respective 

academic or occupational fields. This gap often results in disengagement, reduced 

motivation, and limited applicability of what is learned in the classroom to practical 

situations outside it. 

Needs analysis (NA) emerges as a critical initial step in curriculum development 

and instructional planning. It refers to the systematic process of gathering and interpreting 

information about learners' current abilities, target goals, and learning preferences to 

create purposeful and relevant instructional content. According to Hutchinson and Waters 

(1987), NA helps define the "target situation" learners aim to function in, thereby enabling 

instructors to develop curriculum components that are truly aligned with learner 

objectives. 

This study focuses on how needs analysis is implemented in designing and 

developing an ESP course, specifically for students in Hotel Management. These learners 

require English language skills that are context-specific, such as handling guest 
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complaints, managing phone calls, and offering professional service expressions. Thus, 

understanding their necessities, lacks, wants, and preferred learning styles is crucial in 

shaping effective classroom instruction. 

By exploring the tools and techniques used to conduct NA and how its findings 

inform curriculum and material development, this article aims to provide practical 

insights for ESP practitioners and curriculum designers. The study also highlights the 

pedagogical benefits of NA, including learner-centeredness, increased relevance of 

teaching materials, and greater instructional effectiveness. 

 

LITERATURE REVIEW 

Needs analysis has been widely recognized as a cornerstone of English for 

Specific Purposes (ESP) since the foundational work of Hutchinson and Waters (1987). 

They define needs as the gap between what learners know and what they need to know to 

function effectively in a target situation. According to them, a complete understanding of 

learners' needs involves identifying three key aspects: necessities (what learners need to 

know), lacks (what learners do not yet know), and wants (what learners wish to learn). 

These three categories help teachers develop instructional plans that address both 

institutional requirements and learners' personal goals. 

Dudley-Evans and St. John (1998) extend this understanding by emphasizing the 

dynamic nature of needs, suggesting that needs analysis must consider not only the target 

situation but also the learning situation. This distinction leads to a broader framework that 

includes both target needs and learning needs. Target needs refer to the language and 

skills learners need for specific tasks in real-world contexts, while learning needs focus 

on how learners acquire those skills, including preferences in learning styles, strategies, 

and classroom interaction. 

In addition to its role in ESP, needs analysis is central to the broader field of 

language curriculum design. Richards (2001) and Nation and Macalister (2010) argue that 

curriculum should be data-driven and responsive to learners' backgrounds, goals, and 

socio-cultural contexts. They advocate for a curriculum design process that starts with an 

in-depth analysis of learners' needs, followed by formulation of goals and objectives, 

selection of content, development of materials, and design of assessment procedures. 

Brown (1995) offers a practical framework for conducting needs analysis in 

language programs. His model includes identifying stakeholders, selecting appropriate 

data collection tools (e.g., questionnaires, interviews, observations), and analysing the 

data to inform curriculum decisions. He emphasizes the importance of triangulation—

using multiple sources and methods—to ensure the reliability and validity of the analysis. 

Recent studies further highlight the relevance of needs analysis in specific ESP 

contexts. For example, studies on English for Hospitality Management have shown that 

effective NA helps identify specific communicative events, such as front-desk 

interactions, telephone conversations, and complaint handling (Chan, 2020). 

Incorporating these findings into course design leads to more targeted and practical 

instruction. 

In summary, the literature confirms that needs analysis is not merely a preliminary 

task but a guiding principle in ESP curriculum design. It ensures that instructional content 

is relevant, learner-centred, and aligned with both academic and professional goals. This 

theoretical foundation supports the current study, which explores the implementation of 

NA in designing an ESP course for Hotel Management students. 
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RESEARCH METHOD 

This study employed a descriptive qualitative research design to explore the 

implementation of needs analysis in the development of an ESP course for Hotel 

Management students. The qualitative approach was chosen because it allows for a rich, 

contextual understanding of how NA is applied in curriculum and material development. 

1. Research Context and Participants 

The study was conducted in the context of a tertiary-level ESP course designed 

for students majoring in Hotel Management. These students were enrolled in an English 

language course tailored to prepare them for communication tasks in hospitality settings. 

The participants included both students and the course instructor, who was also the 

curriculum designer. 

2. Data Collection Techniques 

Data were collected through multiple techniques to ensure triangulation and 

enhance the validity of findings: 

a. Questionnaires were distributed to students to gather information on their 

perceived needs, learning styles, preferences, and motivations. 

b. Interviews were conducted with selected students to explore their personal goals 

and challenges in more depth. 

c. Placement tests were administered to assess students’ current proficiency levels 

and identify specific gaps in grammar, vocabulary, and skills. 

d. Focus group discussions were held with students and the instructor to 

collaboratively reflect on learning needs and course expectations. 

e. Document analysis of course materials, lesson plans, and institutional curriculum 

documents was used to contextualize the findings. 

3. Data Analysis Procedures  

The data were analysed using thematic analysis, following these steps: 

a. Data familiarization – Reading and reviewing all qualitative responses and 

documents. 

b. Coding – Identifying key themes related to target needs, learning needs, and 

instructional alignment. 

c. Theme development – Grouping similar codes into categories, such as 

communicative skills, learner preferences, or material relevance. 

d. Interpretation – Drawing connections between the identified needs and their 

implications for curriculum and material design. 

The use of multiple data sources and analysis methods ensured a comprehensive 

understanding of the learners’ needs and the rationale behind instructional decisions in 

the course design process. 

 

RESULT AND DISCUSSION 

The findings of this study demonstrate the practical application and benefits of 

implementing needs analysis in the design of an ESP course for Hotel Management 

students. Several themes emerged from the data, highlighting both the learners’ specific 

language needs and the instructional responses developed based on these needs. 
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1. Identification of Target Needs  

Based on questionnaires and placement test results, students expressed the 

necessity to acquire specific communicative skills relevant to hotel settings. These 

included welcoming guests, managing reservations, handling complaints, and conducting 

telephone conversations. Placement test outcomes revealed a general proficiency in 

reading and grammar but significant weaknesses in speaking and listening. Consequently, 

the course was redesigned to emphasize oral communication through simulated 

dialogues, role plays, and listening comprehension tasks. 

2. Addressing Learning Needs and Preferences  

The learning style survey and focus group discussions revealed that most students 

preferred kinesthetics and visual learning methods. They favoured interactive activities 

such as group discussions, scenario-based role plays, and video-based exercises. These 

preferences informed the instructional strategies employed by the lecturer, who integrated 

real-life hotel scenarios, multimedia resources, and collaborative tasks to enhance 

engagement and effectiveness. 

3. Instructional Alignment with Identified Needs  

The course materials were revised to reflect both the target and learning needs. 

For example, vocabulary lists and dialogues were contextualized within hotel-related 

themes. Tasks were designed progressively to build students’ confidence in oral 

communication. Formative assessments included practical speaking tasks such as front-

desk simulations and complaint response exercises, which aligned well with students’ 

real-world performance expectations. 

4. Pedagogical Impact and Student Response  

Students reported greater motivation and satisfaction as a result of the curriculum 

changes. In post-course reflections and interviews, they expressed appreciation for the 

relevance of the content and the active learning environment. The shift toward learner-

centred instruction made them feel more involved and prepared for professional 

interactions. This aligns with previous research (e.g., Brown, 1995; Chan, 2020), which 

underscores the positive effects of tailored ESP instruction based on thorough needs 

assessment. 

Overall, the integration of needs analysis into the course design process led to 

more relevant, engaging, and effective instruction. The study confirms that systematic 

NA not only enhances curriculum quality but also directly contributes to improved 

learning outcomes in ESP contexts. 

 

CONCLUSION 

This study has shown that implementing needs analysis in curriculum and material 

development significantly improves the relevance and effectiveness of ESP instruction. 

Through various data collection tools such as questionnaires, interviews, placement tests, 

and focus group discussions, educators can identify learners’ necessities, lacks, wants, 

and learning preferences. These insights allow for the design of instructional materials 

and strategies that are not only contextually appropriate but also learner-centred. 

In the context of Hotel Management students, NA helped align course objectives 

with real-world communicative demands in the hospitality industry. By addressing both 

target and learning needs, the revised curriculum supported more meaningful and 
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engaging learning experiences. Students responded positively to the changes, 

demonstrating increased motivation and confidence in using English for professional 

purposes. 

The findings underscore the importance of treating needs analysis as an integral 

and ongoing component of curriculum development. Future research may explore 

longitudinal impacts of NA-based instruction and examine how digital tools can further 

support dynamic needs analysis practices in ESP and vocational education settings. 
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